Curriculum Rationale

DRAMA 2024-25

“I regard the Theatre as the greatest of all art forms, the most immediate way in which a human being can
share with another the sense of what it is to be a human being.” Oscar Wilde

"You are the light of the world. No one after lighting a lamp puts it under the bushel basket, but on the
lampstand, and it gives light to all in the house. In the same way, let your light shine before others, so that
they may see your good works and give glory to your Father in heaven" (Matthew 5:14-16).

Intent statement

We want all students to experience the magic, awe, wonder and richness of the Theatre. The study of the
Drama Curriculum engages students in an exploration of the world and humanity, from multiple perspectives.
It will promote active discussion and exploration of a range of themes and issues in order to promote diversity,
equality, and social, moral and cultural understanding. The Curriculum gives opportunities for all students to
confidently express themselves, their emotions, ideas, opinions and thoughts in a safe, creative, and
collaborative space. Through a wide range of opportunities and experiences, both inside and outside of the
classroom, students will develop an appreciation of the performing arts and theatre, and grow to understand
its value for themselves and for society as a whole. It is our priority that drama is taught as an academic
subject with a focus on a rich base of knowledge that underpins high quality productions, rather than simply a
vehicle to explore themes and issues.

Drama and the skills that students will gain is a passport to life: a gateway to expressing oneself in a range of
ways. It enables students to communicate confidently and effectively, developing skills that will support them
through life, and taking into account the improving local economy and labour market, preparing them for life
in the world or work.

Through the Curriculum students will develop deep knowledge and understanding of an ambitious, broad and
balanced range of play texts, styles and practitioners, performance skills, genres and contexts through high
quality opportunities to demonstrate and apply their knowledge and understanding through Creating,
Performing and Responding to Drama.

Research the curriculum is based on

The Drama Teacher's Handbook: A guide to creating and teaching a knowledge rich, practical and
comprehensive Drama curriculum — Keith Burt.

This book was used to inform the overall planning, sequencing and assessment of the key stage 3
curriculum.

Huh — Mary Myatt (George Coles — Drama)
This book was used to understand the thinking behind the planning of a highly ambitious and broad
curriculum in Drama.

Designing a Key Stage 3 drama curriculum that is ambitious for all - A Case Study Written by Holly
Sullivan for the chartered college of teaching.
This was used to access clear models and examples of effective and successful drama curriculums.
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Subject alliance national drama - National Drama’s Response to the Arts in Schools Review (April
2023)
This article was used to inform thinking on ensuring social equity through the drama curriculum.

Powerful knowledge

In the Drama curriculum, "powerful knowledge" refers to essential, transformative knowledge that empowers
students to think critically, creatively, and reflectively about drama and its role in culture and society. This
knowledge equips students with the skills and understanding necessary to engage deeply with drama as both
participants and informed audience members. Incorporating these elements into a drama curriculum ensures
that students are not only skilled performers and creators but also informed and critical thinkers who

understand the broader implications of their art.
This includes (in order of priority importance):
1. Knowledge and application of practical Skills

Acting skills: vocal skills including volume, tone, expression, pace, pitch, volume and emphasis.
Physical skills including movement, posture, gesture, facial expression,

Scriptwriting and devising skills: Crafting narratives, creating dialogue, and developing characters
and plots.

2. Critical Analysis and Interpretation

Textual Analysis: The ability to analyse scripts, characters, plot, understand themes and the
playwright’s intentions.

Characteristics of dramatic works: To know and understand style and genre, form and structure, plot,

action and content.

Performance Critique: Evaluating performances, understanding different styles, and providing
constructive feedback

3. Technical Proficiency
Stagecraft: Knowledge of set design, lighting, sound, costumes, and makeup.
8. Reflective Practice

Self-Reflection: Developing the ability to reflect on one’s own work and processes to continually
improve

Peer Feedback: Engaging in constructive critique and feedback with peers to foster a supportive
learning environment.
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KS3 Curriculum Rationale and Sequencing

The Key stage 3 curriculum is sequenced with each term focusing on one aspect of either creating, performing
or responding to dramatic work, ensuring that a broad and full range of component and composite knowledge
and skill is built upon carefully, revisited regularly and secured.

Within each year, students will begin by responding to a range of stimuli by exploring a play text, a practitioner
or a specific style of theatre. They will begin each year by creating and developing ideas to communicate
meaning in performance, then progress to be able to apply these theatrical skills and ideas to realise their
artistic intentions in performance, to then being able to analyse and evaluate their own work and the work of
others.

Through each year, students will be able to move from explicit instruction and guided practice in Year 7 to
more independent practice in Year 9, building on component and composite knowledge. From Year 7,
students will become aware of key terminology and their purpose in making theatre. They will be able to begin
to make potential connections between different key terminology. At the end of Year 9, Learners should have
a comprehensive understanding of a variety of different key terminology and have formed strong connections
between them. They will become instinctively creative and innovative, creating highly original and effective
pieces of theatre. They will be able to independently analyse and evaluate how they (and others) make
theatre.

Year 7

Year 7 begins with introducing students to the basic characteristics of dramatic work through using the play
‘The Terrible Fate of Humpty Dumpty’ as a stimulus to create and develop dramatic ideas. Students will
develop their knowledge and understanding of the play, dramatic devices used to tell the story, the plot,
characters, relationships and themes. They will apply their knowledge of the play and drama devices to create
a piece of drama, exploring the use of still images, proxemics, levels and thought tracking, Structure,
flashbacks, improvisation through role play, writing in role, role on the wall, using cross cutting, Teacher in
role, hot seating and documentary theatre.

In term 2 students will focus on ‘performing’ skills’ whilst building on prior learning of how to create a character.
They will now focus on how to use their theatrical skills to realise this character in performance. They will
explore and be introduced to key vocabulary such as pace, tone and volume, and experiment with these skills
to alter meaning and effect. They will begin to experiment with vocal expression to show emotion. Students
will be able to recall and demonstrate the key features of vocal expression. They will work with a short text
and use the thought tracking technique learnt in term 1 to add original 'asides' into the script. They will
experiment with vocal expression to show character, be able to use facial expression, gesture, body language,
mime and mannerisms, consider how different characters would look and move. Student will be able to recall
and demonstrate the key features of characterisation. They will explore physicality to create tension and
suspense, using slow motion in a variety of scenarios. Students will learn how to combine key features of
vocal expression and key features of physical characterisation to present a short piece of script.

In term 3 students will focus on ‘responding’ to drama. They will now have a clear understanding of how actors
create meaning for an audience in order to tell a story, and will have an understanding of the creative ways in
which narratives are explored and communicated. Students will be exposed to a professional theatre
production and begin to develop a personal response. They will learn how to use acting terminology learned
in term 1 and 2 to describe the performers' use of skills, they will comment on how the performers interpreted
their roles. Students will learn how to develop written responses to an extracts of theatre productions they

St Cuthbert’s Catholic High School



Curriculum Rationale

have seen in this unit. They will learn and be able to use specialist lighting, sound and set design terminology
and will construct responses analysing and beginning to evaluate the work they have seen.

Year 8

In term 1, students will revisit ‘creating’ drama, building upon their learning from Year 7. They will learn how
to respond imaginatively to a text (The beauty Manifesto by Nell Leyshon) , and facts from the text. Understand
and be able to use the following dramatic devices successfully to respond to a text to create, develop and
perform a piece of drama which communicates meaning to an audience. They will be introduced to the themes
of the play, they will explore the world of the play. They will focus on character work through the characters of
‘Chloe and Silas’ and they will stage scene 6 showing how they can apply this knowledge to a theatrical
performance.

In term 2, students will revisit ‘perfoming skills’ and be introduced to further elements of acting — vocal skills
and physical skills — through exploring the fight scene from Act 1 of Shakespeare’s Romeo and Juliet. They
will analyse and explore professional actors’ use of acting skills to underpin their own practice. Students will
learn how to use of body language, posture, stance, space, proxemics, gesture, mannerisms, pace, pause
and tone to communicate a character to an audience.

In term 3, students will revisit ‘responding’. They will be introduced to further elements of design such as
lighting and sound through exploration of live theatre on the theme of ‘social media.” They will learn how to
comment on plot, character and design in a play or scenario and consider alternatives or improvements. They
will learn to use different forms to respond to, analyse and evaluate the effectiveness of a performance and

play.

Year 9

In term 1, students will revisit their ‘creating’ skills, building upon their prior knowledge of drama conventions
and characterisation to create meaning for an audience. Students will be introduced to the play ‘The exam”
by Andy Hamilton. Through the text they will consider the difference between naturalism and non naturalistic
theatre. They will learn, understand and be able to use the following dramatic devices successfully in response
to the play. Direct address, role on the wall, hot seating, breaking the fourth wall, episodic structure, cross
cutting, and off text improvisation.

In term 2, students will revisit ‘performance’ once again through exploration of a range of monologues and
duologues. They will learn about the context surrounding the plays, and be introduced to the main characters
and themes. Students will learn what a character interpretation is, and interpret some of the characters from
the play, and learn how to use motivation and subtext to develop a character.

In term 3, students will finish their key stage 3 journey by learning how to construct an analytical response,
considering the style and genre as well as the performers' use of acting skills. They will draw on all of their
knowledge, skills and understanding of creating, performing and evaluating drama to demonstrate an
awareness of a range genres and styles of performance and respond with initiative. Students will learn how
to show insights into plot, character and dialogue in a play or scenario and evaluate how and why it was
constructed in this way. Students will learn to understand the theatre makers' aims and intentions and how
designers respond to these. Make original responses to a play, using analysis effectively to consider its various
elements. They will demonstrate a confident understanding of a range of creative and technical roles in the
professional theatre, showing a secure awareness of the responsibilities involved.
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Key Stage 4 Rationale and Sequencing

Examination Rational

At St. Cuthbert’s. students study the AQA Examination at Key stage 4 in Year 10 and 11. This exam board is
the most robust, ensuring students have a deep and broad knowledge and understanding of play texts, styles,
genres and conventions of Theatre. It allows a set text study of a choice of ambitious, yet accessible plays.
The AQA specification prepares students thoroughly for A Level and further study in Drama, Performing Arts
and Theatre Studies.

Year 10

Term 1A —Roles and responsibilities of Theatre makers / Live Theatre

analysis and evaluation

In term 1 students will engage in team building and ensemble skills which are vital for GCSE success and
confidence The first half term is used to introduce students to the world of the theatre, the roles and
responsibilities of theatre makers, types of staging and areas of the stage. They also begin the year with a
live theatre performance (usually from LIPA or Cronton College) and this is used to introduce the live theatre
analysis and evaluation and give students the opportunity to attend and witness high quality, live theatre as
an audience member.

Term 1B — Practitioner, plays and styles of theatre workshops

Students will explore a range of practitioners and styles of drama such as Brecht, Stanislavski and Frantic
Assembly. They will explore styles and genres such as naturalism. Non naturalistic drama, epic theatre,
physical theatre and documentary theatre. They will complete a mini devised piece of drama in response to
all practitioner and styles workshops to prepare them for their NEA devised project completion in term2 and
3.

Term 2A and 2B — Component 2 Devising

Year 10 will begin with a focus on component 2 - creating their own devised drama and will be able to draw
on aspects of their Key stage 3 learning to consolidate this. They will know and understand the process of
devising and the skills required Students will explore and analyse a range of various stimuli and know how
to respond to it Students will know how to create initial ideas in response to the stimulus chosen. Students
will recall prior knowledge of practitioners, plays and styles of drama and be able to use them to create
effective drama. Students will know how to experiment with a range of practitioners and style to communicate
their aims. Students will examine and know a wide range of factual information through research of their
theme, stimulus and ideas. Students will know how to effectively use research to create and develop ideas for
performance. Students will be able to identify their own aims and intentions and the aims and intentions of the
group/ piece. Students will know how theatre conventions impact on their work, such as structure, style,
rehearsal techniques and conventions

Term 3A - Component 2 - Devising

In year 10 students will complete their NEA devised theatre assessments. Students will build on preparation
work in the previous year to develop an effective piece of drama for performance. At the end of this term
students will know how to effectively use research to create and develop ideas for performance. Students will
be able to identify their own aims and intentions and the aims and intentions of the group/ piece. Students will
know how to employ character development techniques and will be able to explain their use of performance
skills. Students will have a wide knowledge and understanding of theatrical devices and techniques. This
knowledge and understanding of developing effective Theatre will be the foundation skills for the next

St Cuthbert’s Catholic High School



Curriculum Rationale

component. Student will compete their NEA devising component including a performance and a devising log
reflecting on the rehearsal process and evaluating the process and final performance.

Term 3B - Component 1 - Response to live Theatre

In term 3B, students interleave their knowledge and understanding of how drama is developed and performed
through analysis and evaluation of live Theatre. The rationale for teaching this in term 1B after the set text
and devising is that students’ prior knowledge on what contributes to successful theatre and how it is
developed and performed gives students a better foundation to be able to use analysis and evaluation skills
successfully. Students are offered numerous Theatre trips to support their understanding of live Theatre. The
production chosen is updated annually in line with recent developments in popular Theatre. Students are also
given access to the use of National Theatre collections plays to allow students to access a range of high
quality and versatile sources of professional Theatre.

Year 11

Term 1A : Component 1 - Study of a set text - Blood Brothers

Year 11 begins with component 1, study of set text. IThis component - understanding Drama - enables
students to interleave knowledge, skills and understanding of all 3 components and prepares them confidently
for further study. Study of a choice of 6 set texts is the basis of this component and the reasons for choosing
Blood Brothers are as follows: The play is one of the most iconic modern British plays that explores a wide
range of modern issues that students can relate to and will develop their cultural awareness and understanding
of British history, society and culture -most of which has directly affected their lives today. The themes and
context are relevant and relatable to our students and it is appropriate for all abilities due to it's realistic
characters and more complex themes and issues. It presents challenge, depth and ambition through it’s tragic
elements, use of conventions and opportunities for design. Students study the play through reading, analysing
the script, performing the play and interpreting roles and watching the play. At the end of term1 students will
know the synopsis, characters time period, playwright, location and setting, and sequencing of key events
from the plot. They will know what Britain was like in the late 20th century, social class of the characters, family
structure and gender roles. They will explore the playwright, Willy Russell, form and genre, the structure of
the play and style. Students will know mood and atmosphere is created. They will learn how to analyse stage
directions, speech and language. Students will be able to explore and analyse the character and performance
of key characters. They will know how to develop a character in performance that is appropriate to context
and intentions. They will know the relationships, interactions and use of space for the characters. They will be
able to describe, explain and justify their decisions.

Term 1B — Component 1 -Practical exploration of a set text: Blood Brothers

During term 1B, students will explore the play practically, realising the text through performance of key
characters and extracts. They will show their knowledge and understanding through performing and
responding to the play. In addition, Component 3 Texts in practice is also interleaved and assessed. Students
will work collaboratively to generate, develop and communicate performance ideas. They will Develop a range
of theatrical skills and apply them to create performances. They will begin to reflect on and evaluate their own
performance work and that of others. At the end of term 1 students will know the status of characters, the use
of space and physical skills and how lighting could contribute to mood. Students will know how to use
proxemics and interact with each other. Students will know where symbolism is used. They will know how
sound design could be used to create an atmosphere and foreshadow. Students will know how gesture and
movement can be used to show mood and atmosphere. They will know how props, set and lighting could be
used to reflect context. Students will know and understand he relationships development of Mickey and Linda.
They will develop know how to use their physical skills to interpret this. Students will know how dynamics,
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pace and volume can be used to create tension for the audience Students will know how costume and sound
could be used to show mood and atmosphere and show character development.

Term 2 - Component 3 - Texts in Practice

At the end of term 1 students will progress to component 3 -texts in practice. They will build on prior knowledge
of a range of play texts and their features to be able to progress to realising 2 extracts from a chosen play.
Students will know and understand their chosen plays context, plot and will know the text and dialogue they
are performing. They will know and be able to interpret and perform a character as appropriate to the demands
of the performance. They will know how to develop a range of vocal skills and techniques eg clarity of diction,
inflection, accent, intonation and phrasing; pace, pause and timing; projection, pitch; emotional range; song
and/or choral speaking. They will know how to develop a range of physical skills and techniques eg movement,
body language, posture, gesture, gait, co-ordination, stillness, timing, control; facial expression; eye contact,
listening, expression of mood; spatial awareness; interaction with other performers; dance and choral
movement. Students will know how to develop an appropriate performer/audience relationship and ensure
sustained engagement. Students will know how to adopt the latest safe working practices

Term 3 - Component 1 & 3 - Revision, Rehearsal and Examination

Term 3 is used for students to demonstrate their knowledge, understanding and theatrical skills in performance
and examination of component 1 - understanding drama and component 3 - texts in practice. Students will
revise and recall the set text Blood Brothers. They will re visit it through re reading the play and close analysis
of key extracts. They will refine and rehearse their texts in practice for examination.
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Teaching and Learning

Every teacher needs to improve, not because they are not good enough, but because

they can be even better.”

(Professor Dylan Wiliam)

A great teacher is one who is willing to do what it takes to be demonstrably more effective next year than

this: it is not about how good you are today, but the journey you are on and the commitment to relentless

improvement”.

(Professor Rob Coe)

All Curriculum Leaders will:

Oversee and ensure the creation of high quality, well-sequenced, broad and balanced teaching and
learning resources that builds knowledge and skills.

Ensure all curriculum documentation is available to all teachers to plan teaching and learning
Sequence teaching and learning in a way that allows students to know more and remember more
over time

Use their budget effectively to resource their curriculum area, providing teachers with the necessary
resources for teaching and learning

Drive improvement in teaching and learning, working with teachers to identify any challenges or
barriers

Timetable their subject to allocate time for students to achieve breadth and depth in teaching and
learning

Understand their subject fully and demonstrate excellence in their own teaching and learning
Monitor progress in teaching and learning across their curriculum area by systematically reviewing a
range of evidence, such as curriculum reviews, outcomes/assessment data, lesson observations,
work scrutiny and student voice

Improve on areas for development identified in their monitoring activities

Create and communicate clear aims and intentions for teaching and learning in their curriculum area
Create a culture of teacher development and improvement where all teachers are encouraged to
share ideas, resources and good practice.

Ensure all teachers in their curriculum area are engaged in T&L CPL activities such as subject
knowledge development, T&L information briefings, instructional coaching programme and Steplab
learning resources

All Teachers will:

Understand the content they are teaching

Have a deep and fluent knowledge and flexible understanding of the curriculum content they are
teaching
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e Be clear and precise about the knowledge and skills they want students to learn in every lesson.
What will students know, understand or be able to do by the end of the learning sequence?

¢ Make Key Learning explicit to students in every lesson

e Be clear and precise about the subject specific vocabulary that students will need to know and
understand to access the learning, and plan to pre-teach where necessary

o Ask themselves questions when planning effective implementation of the curriculum content, such
as:

1. Where are the students starting from?

2. Where do | want them to get to?

3. How will I know when they are all there?
4. How can | best help them all to get there?

5. What may be the common sticking points in this content?

Maximise opportunities for all students to learn all of the content

e Know students; their prior attainment, gaps in knowledge and specific needs, and use this as key
part of planning.

e Demonstrate quality first teaching as the first wave of intervention for meeting the needs of SEND
students

e Consider the different pedagogical approaches used to engage, motivate and challenge all learners
in subject

¢ Aim for all students to access learning and succeed with even the most challenging content if
scaffolded appropriately

Activate hard thinking for all students through a range of high quality teaching
and learning strategies

What a “typical lesson” will look like in subject will vary depending on the individual teacher and students
.Teachers will utilise a variety of their own teaching and learning strategies based upon their professional
judgement and their knowledge of students and classes. However, it is expected that the following high-
quality teaching strategies are used effectively in the majority of lessons. “All knowing all” is the explicit goal
in all lessons.

Structuring

e Ensure learning activities are appropriately sequenced; signalling Key Learning, Review of Learning,
overview and key vocabulary from the outset

e Have high expectations of all students all of the time, regardless of their prior attainment, SEND
need, disposition or background.

¢ Make learning accessible to all by matching tasks to learners needs

e Ensure that learning activities and outcomes focus on what students know and understand rather
than what tasks they have completed.
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Aim to remove scaffolds over time and gradually increase independent practice for all students.

e Limit the amount of material students receive at one time, and then check that they have understood
it before moving on
e Aim to provide students with time and opportunities to think, respond, make meaning and practice in
every lesson.
Explaining
® Plan instruction and exposition with awareness of demands on students’ cognitive load, by
presenting new material in small step
® Give clear and simple instructions and explanations
® Model steps and procedures during explanations
e Provide many examples (and non examples)
o Use worked examples and part worked examples in explanations
¢ Connect new ideas to prior learning and knowledge in explanations to help students build schema
e Check for listening and check for understanding during explanations
Modelling

Teach to the top with expert instruction, explanation, exposition and modelling

Understand students need to watch and listen to experts guide them through the process, step by
step, before they attempt it themselves.

May demonstrate the worked activity in front of students, eg using a visualiser or live on the board
Think aloud to narrate their thought process.

Show it is ok to make a mistake and empathy, e.g. | found this bit challenging too.

Integrate quick fire questioning e.g. why am | doing this now?

Provide a range of models

Guide practice with scaffolding (we do)

Use examples and scaffolding to support students to demonstrate their learning. eg. sentence
starters, key word definitions, procedural steps visible etc.

Encourage effective class discussion

Guide Independent, deliberate practice (you do)

Provide the time they need to practise new material in a number of ways in order to master it.

Aim to ensure scaffolding is reduced or removed for majority of students over time

Responsive Teaching

Ensure that learning has stuck by checking for understanding of all students

Confidently and accurately use teaching techniques to gather a secure overview about whether the
key learning has actually been learnt.

Ensure that If learning is not yet secure for most students the lesson should be adapted or retaught
differently
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® Ask lots of questions, to lots of students, and then use what they learn from this process to adapt
and reshape teaching within and between lessons

Accountable Questioning

e Plan and ask a large number of questions to a large number of students skilfully, as the main tool to
probe, check and extend all students’ understanding

e Ensure that the majority of questions are asked through cold calling, with targeted questioning used
to support and challenge students.

e Ensure that whole class responses to questioning can be done effectively with mini whiteboards and
other similar strategies.

e Use a wide range and combination of questioning such as cold calling, process questions, probing
questions, elaborate interrogation, think pair share, show me, affirmative checking, multiple choice,
convergent, divergent, hinge and stretch it questions.

e Focus as much on error as on correctness when asking questions

e Focus on ‘who still doesn’t know’ instead of ‘who knows..’

¢ Ensure that all questioning is accountable and encourages all students to think

e Ensure no opt out for students by using ‘I'll come back to you’

Retrieval Practice

o Ensure there is a review of learning (ROL) activity at the start of each lesson.

e Use retrieval practice regularly in lessons to support students with retrieving material that they have
previously learnt from their long-term memory.

e Ensure retrieval practice is low stakes, completed without access to notes and used in a spaced
manner

Effective feedback

Feedback exists in many forms (e.g. Key assessed task marking, teacher live marking of exercise books,
whole class marking and feedback, verbal feedback, peer and self-assessment), but what matters is what
students do with it.

Teachers will ensure that effective feedback in lessons:

¢ Is frequent and timely

e Informs their future planning and teaching

e Generates action and should be more work for the recipient than the donor.
e Is specific and focused on the most prominent areas to improve.

e Is accompanied by support in how to be successful with the next steps

e Allows appropriate time to make it better (MIB)
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Creating a supportive learning environment so that all students can
learn

Teachers know that in order for there to be excellent learning behaviours there needs to be the right
classroom conditions, where all students feel safe, supported, appropriately challenged and valued.
Teachers will ensure all students are confident in knowing what is expected of them in terms of learning and
behaviour. Clear rules, routines and expectations are in place in all subject lessons.

All teachers are expected to:

Have high expectations of all students

Teach to the top, with necessary scaffolds to support those who need it

Have clear and consistent routines and procedures so there is a safe, orderly environment,
transitions are smooth and learning time is maximised

Promote active engagement not just compliance

Establish a growth mindset culture, mistakes are celebrated, use language such as “not there yet”,
“Who still doesn’t understand?”

Aim to build positive interactions and relationships with all students through positive behaviour
management, mutual respect and professionalism at all times.

Model the manners, warmth, kindness and calmness that they expect from students

Welcome all students into your class by greeting them at the door

Use positive framing to remind students of expectations and learning routines

Use meaningful praise and rewards as much as possible

Provide students with the opportunity to adapt their behaviour before consequences are
implemented

Demonstrate that consequences are temporary, eg new lesson, fresh start approach

Ensure that learning begins immediately and is sustained for the absolute maximum time in lessons
Students sit in a seating plan that has been strategically thought out by teachers to maximise
learning and support all students most effectively

Have consistent classroom rules and expectations which are fair and reasonable, so that all students
know exactly what is expected of them.

Aim to use the least invasive behaviour correction strategies such as: Non Verbal Intervention (NVI)
Anonymous Individual Correction (AIC) Positive Group Correction (PGC) Private Individual
Correction (PIC) Lightening Quick Public Correction (LQPC)
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Assessment in Drama

The Assessment Criteria and Progress Objectives aim to provide opportunities for students to make
and understand drama, recognising it as a practical art form in which ideas and meaning are
communicated to an audience through choices of form, style and convention.

English National Curriculum
The Key Stage 3 Curriculum states that ‘all pupils should be enabled to participate in and gain
knowledge, skills and understanding associated with the artistic practice of drama.

1. Students should have opportunities to improvise, devise and script drama for one another
and a range of audiences.

2. Students should be able to adopt, create and sustain a range of roles,responding
appropriately to others in role.

3. Students should be able to rehearse, refine, share and respond thoughtfully to drama and
theatre performances’.

Through the study of Drama, Students will be able to:

Apply their knowledge and understanding of performance genres, texts and styles, their social,
cultural and historical context including the theatrical conventions of the period in which they were
created when Making, Performing and Responding to drama.

Key Stage 3 Knowledge and Understanding of Drama will be demonstrated
through the students’ ability to:

1. Work collaboratively to generate, develop and communicate performance ideas (C)
2. Develop a range of theatrical skills and apply them to create performances (P)
3. Reflect on and evaluate their own performance work and that of others (R)

Key Stage 4 Knowledge and Understanding of how Drama and Theatre is
developed and performed (A03) will be demonstrated through the students’
ability to:

AOL1: Create and develop ideas to communicate meaning for theatrical performance.
AO2: Apply theatrical skills to realise artistic intentions in live performance.

AO4: Analyse and evaluate their own work and the work of others.

Creating

This area of assessment is focused on how you use your knowledge and understanding to go about
creating drama in lessons. Part of this focus is on how you interpret the text, style, practitioner or
genre that you are given to create Drama from, as well as focusing on your ability to communicate
your ideas and how you work to develop the ideas of others. Another part of the focus examines how
you improve your drama before it is performed. It focuses on how you are developing a drama that
is for performance and you are focusing on the experience of the audience. It also looks at how you
are using the key terminology for drama and how you use it to create a performance.

St Cuthbert’s Catholic High School



Curriculum Rationale

Performing
This area of assessment is focused on how you use your skills in performance. The first part of the
assessment focuses on your ability and accuracy in using the key terminology in the lesson to create
a performance, whether that is mask work, naturalism or Physical Theatre. The second part of the
assessment focus is your ability to use a range of vocal and physical skills to portray a role and then
to sustain that role throughout a performance. It also focuses on your ability to apply specific
theatrical conventions to a performance.

Responding
This area of assessment is focused on how you respond to the drama that both you and others have
made. This could range from your peers to professional, live theatre. One focus is on how you use
key terminology to describe and explain your work and the work of others. Another is how you use
that key terminology to analyse and evaluate what went well, why and suggest improvements of your
own work and the work of others.

How is learning assessed in Drama?

Assessment of students’ understanding focuses on metacognition strategies with a focus on students
being able to ‘create’ something with the knowledge they have gained. Assessment is sequenced
formatively in lessons through the following format: Activate; Explain; Practise; Reflect; Review.

e Student progress will be measured against our Progression Map. This can be found on the School
website and displayed in classrooms.

e Feedback and scores in Drama notebook and Key Assessment Feedback sheets will indicate what
progress they are making against specific objectives and will indicate next steps in their learning.

e Key stage 3 students will be assessed at the end of each term with a Summative Key Assessment
Task.

e Key stage 4 students are assessed at the end of each half term with a Key Assessment Task
focusing on a particular component, Assessment objective or area of study.

Assessment Strategies in Drama

e A range of Questioning

Use of mini white boards

Live, instant feedback

Peer assessment

Self Assessment

Review of Learning

High challenge, low stakes testing

Summative Assessment: Key Assessment Tasks (1 per term at KS3 and 1 per half term at
KS4)

e Knowledge tests (1 per term at Key stage 3 and 8 for year 10 and 6 form year 11)

Cultural Capital

Students’ cultural capital is developed through a range of opportunities within the curriculum. This includes
exposure to a diverse range of plays and performances: Students are introduced to a wide range of plays
from different time periods, cultures, and perspectives. This exposure helps them understand and appreciate
the diversity of human experience. Learning about the historical and cultural context of different dramas
enhances students' knowledge of various cultures and societal norms. Drama requires students to use both

St Cuthbert’s Catholic High School



Curriculum Rationale

verbal and non-verbal communication effectively, which are crucial skills in all areas of life. Regular practice
in performing helps students become confident public speakers. By exploring different characters, students
learn to empathise with people from different backgrounds and situations. Analysing characters’ motivations
and actions fosters deeper emotional intelligence and awareness of human behaviour. Students learn to
analyse scripts, understand themes, and interpret characters, which enhances their critical thinking abilities.
Creating and performing a drama involves problem-solving, whether it's interpreting a scene or resolving
production issues. Drama is inherently a collaborative activity that requires students to work together,
negotiate, and support each other. Students learn to handle conflicts constructively, an essential skill for
personal and professional life. Drama encourages creativity and innovation, allowing students to express
themselves in unique ways. Regular performance and creative endeavours build self-confidence and
resilience. Exposure to dramatic works helps students appreciate the broader field of arts and humanities,
enriching their cultural understanding and appreciation. Engaging in drama often involves participation in
cultural and community events, broadening their cultural experiences. Many of the play texts studied address
social, political, and ethical issues, prompting students to think critically, and build knowledge, about the world
around them. Understanding these themes can inspire students to become more informed and active citizens.
Drama encourages self-reflection and self-discovery, helping students understand their own identity and place
in the world. It can also provide a safe space for students to explore and express their emotions, aiding in
mental health and well-being.

By integrating these elements, a drama curriculum not only enhances students' cultural capital but also equips
them with a broad range of knowledge and skills that are valuable in their academic, personal, and future
professional lives.

Catholic Social Teachings

By weaving CST into the drama curriculum, our aim is to support students to develop not only as artists but
as conscientious, compassionate individuals who are aware of and committed to the broader social good.

Life and dignity of the human person

e Content Selection: plays and scripts are carefully chosen that explore themes of human dignity,
respect for all individuals, and the inherent worth of every person. These include plays such as: The
terrible fate of humpty dumpty and the beauty manifesto at key stage 3 and Blood Brothers at key
stage 4.

e Character Study: Students are encouraged and given opportunities to delve into characters'
motivations and struggles, fostering empathy and understanding of diverse human experiences.

e Improvisation and Role Play: students are engaged in activities that put them in others' shoes,
promoting empathy and appreciation for different life experiences.

2. Call to family, community and Participation

e Collaborative Projects: A sense of community is fostered by encouraging group projects and
ensemble work, highlighting the importance of working together.

e Thematic Focus: Addressing issues of community and solidarity in performances, showcasing the
importance of coming together to support one another.

e Community Engagement: Involving students in community-based theatre projects, such as
performances inside of school or for local organisations or collaborative projects with community
groups.

3. Rights and Responsibilities

o Discussion and Reflection: Integrated discussions on the rights and responsibilities of individuals
within society, and how these themes are portrayed in various dramatic works such as terrible fate of
humpty dumpty, the beauty manifesto, the exam, Romeo and Juliet, Macbeth and Blood Brothers.
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This also is explored further with the range of play texts chosen at key stage 4 for analysis and
performance in practice.

4. Option for the Poor and Vulnerable

e Script Selection: we choose plays that highlight the struggles and stories of the marginalised and
vulnerable, bringing their experiences to the forefront.

5. Dignity of Work and Rights of Workers

e Exploration of Labour Themes: Select plays that address issues of labour, workers' rights, and the
dignity of work, promoting discussions on these important topics. (The terrible fate of humpty
dumpty, Blood Brothers)

e Professional Practices: Teach and model respectful and ethical practices within the classroom and
productions, emphasising respect for all members of the production team.

7. Care for God's Creation

e Sustainable Practices: Incorporate eco-friendly practices in set design, costume creation, and
production processes.
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